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Holloran Center’s Comments on Proposed Revisions to Standard 303  

 Since its founding in 2006, the Holloran Center for Ethical Leadership in the Professions 
has focused on fostering each law student’s formation of a professional identity. The Center 
strongly endorses the Council’s proposed revisions to Standards 303.  

 We propose the modest changes to Interpretation 303-5 discussed below to bring the 
Interpretation’s language into line with the scholarship on fostering each student’s formation of a 
professional identity.   

“Professional identity includes, but is not limited to,focuses on what it means to be a 
lawyer and the special obligations lawyers have to their clients and society. The 
development of professional identity should involve an intentional exploration of the 
knowledge, skills, values and moralsguiding principles , goals, and personality 
traitsconsidered foundational to successful legal practice. Students should have frequent 
opportunities to develop their professional identity during their time in law school, 
starting in the first year. These opportunities should not take place solely in one course 
but should be varied across the curriculum as well as in co-curricular and professional 
development activities as the development of a professional identity requires student 
reflection    and growth over time.” 

REVISED CLEAN 

“Professional identity focuses on what it means to be a lawyer and the special obligations 
lawyers have to their clients and society. The development of professional identity should 
involve an intentional exploration of the values and guiding principles considered 
foundational to successful legal practice. Students should have frequent opportunities to 
develop their professional identity during their time in law school, starting in the first 
year. These opportunities should not take place solely in one course but should be varied 
across the curriculum as well as in co-curricular and professional development activities 
as the development of a professional identity requires student reflection    and growth 
over time.” 



 The reason for these modest changes is that the Council’s proposed Interpretation 303-5 
language is overbroad in saying that “Professional identity includes, but is not limited to: the 
knowledge, skills, values, morals, goals and personality traits considered foundational to 
successful legal practice.”  The concept of a student’s formation of a professional identity is most 
clearly articulated in the five Carnegie Foundation for the Advancement of Teaching’s studies of 
higher education for the professions: clergy (2006); lawyers (2007); engineers (2009); nurses 
(2010); and physicians (2010).1 In these five studies the Carnegie Foundation defined the 
formation of a professional identity in the context of the three general apprenticeships that the 
new entrant to each profession endeavors to master: the cognitive apprenticeship, the practical 
apprenticeship, and the apprenticeship of professional formation.2  The cognitive apprenticeship 
“focuses the student on the knowledge and way of thinking of the profession.”3  In other words, 
the cognitive apprenticeship concentrates on the analytical skills unique to each profession 
applied to the doctrinal knowledge of that profession.4  The second apprenticeship is “a practical 
apprenticeship to learn skilled know-how and clinical reasoning.”5  These are the practical (not 
analytical) skills necessary for effective practice and include, for example, all the relationship 
skills necessary to engage with clients and colleagues.  This apprenticeship usually involves 
practice-based learning.6  The third apprenticeship is the apprenticeship of formation of a 
professional identity, which “introduces students to the purposes and attitudes that are guided by 
the values for which the professional community is responsible.”7  

 The most important element of a professional identity is internalizing a deep 
responsibility to the person served (the client) and society in the area of the profession’s 
responsibility.8 The formation of a professional identity is “an on-going self-reflective process 

 
1 See Neil Hamilton, Fostering Professional Formation (Professionalism): Lessons from the Carnegie Foundation’s 
Five Studies on Educating Professionals, 45 CREIGHTON L.REV. 763-98 (2012). 
2 See CHARLES R. FOSTER ET AL., CARNEGIE FOUND. FOR THE ADVANCEMENT OF TEACHING, EDUCATING CLERGY: 
TEACHING PRACTICES AND PASTORAL IMAGINATION 1-2 (2006). 
3 See WILLIAM M. SULLIVAN ET AL., CARNEGIE FOUND. FOR THE ADVANCEMENT OF TEACHING, EDUCATING 

LAWYERS: PREPARATION FOR THE PROFESSION OF LAW 28 (2007). 
4 Id.  
5 See PATRICIA BENNER ET AL., CARNEGIE FOUND. FOR THE ADVANCEMENT OF TEACHING, EDUCATING NURSES: A 

CALL FOR RADICAL TRANSFORMATION 25 (2010). 
6 See WILLIAM M. SULLIVAN ET AL., CARNEGIE FOUND. FOR THE ADVANCEMENT OF TEACHING, EDUCATING 

LAWYERS: PREPARATION FOR THE PROFESSION OF LAW 28 (2007). 
7 Id. 
8 See Neil Hamilton, Fostering Professional Formation (Professionalism): Lessons from the Carnegie Foundation’s 
Five Studies on Educating Professionals, 45 CREIGHTON L.REV. 763, 775 (2012). William Sullivan, the co-
director of all five Carnegie Foundation for the Advancement of Teaching studies of higher education for the 
professions, believes that the “chief formative challenge” for higher education in the professions is to help each 
student entering a profession to change from thinking like a student where he or she learns and applies routine 
techniques to solve well-structured problems toward the acceptance and internalization of responsibility to others 
(particularly the person served) and for the student’s own pro-active development toward excellence as a practitioner 
at all of the competencies of the profession. William M. Sullivan, Foreword to TEACHING MEDICAL 
PROFESSIONALISM at xi, xv (Richard Creuss et al. eds., 2009). Each client or patient needs to trust that her 
lawyer or physician is dedicated above all else to care for her with all of the professional’s ability. See id. at ix. 



involving habits of thinking, feeling, and acting.”9 It is a lifelong commitment to continued 
progress toward excellence and the values and guiding principles of the profession.10 

 The Council’s proposed Interpretation 303-5 defining professional identity includes all 
three apprenticeships: “knowledge” – the first apprenticeship; “skills” – the second 
apprenticeship; and “values” and “morals” – the third apprenticeship.  We recommend clarifying 
that professional identity “focuses on what it means to be a lawyer and the special obligations 
that lawyers have to their clients and society. The development of professional identity should 
involve an intentional exploration of the values and guiding principles considered foundational to 
successful legal practice.”   

 

 

  

 

 

 

 

 
9 MOLLY COOKE ET AL., CARNEGIE FOUND. FOR THE ADVANCEMENT OF TEACHING, EDUCATING PHYSICIANS: A 

CALL FOR REFORM OF MEDICAL SCHOOL AND RESIDENCY 41 (2010) 
10 Id. at 146.  


